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O1 xnuikoi ouAAoyicpoi eivalr oI cuAloyiopoi TTou Bacifovral O XNMIKES YVWOEIG Kal
TAnpoopicg (Talanquer, 2018a) kKai oNUAVTIKA KATNYOpia auTwy aTTOTEAOUV OI PNXAVICTIKOI
XNUIKoi cuMoyiopoi. Me BAaon Tn QIAOCOQIKA OTITIKI] TOU HPNXQVIOTIKOU CUAAOYIOHOU, TO
ETTITTEdO TNG TTOAUTTAOKAOTNTAG £VOG GUAAOYIOHOU eEapTdTal atmd TV UTTAPEN CUYKEKPIMEVWV
OOMIKWY OTOIXEIWV TOU oUaTAUATOG (OVTOTNTEG, 1I010TNTES, OPACTNPIOTATEG KAl XWPO-XPOVIKA
opydvwon) (Russ et al., 2008) kal atmd TIG OXEOEIC YETAGU TWV DOMIKWY QUTWYV OTOIXEIWV
(Moreira et al., 2019). 'ET01, oI cUAAOYIOMOI KaTATAooOVTAl KATA auéavOouevn TTOAUTTAOKOTNTA
WG TTEPIYPAPIKOI, CUOXETIOTIKOI, ATTAOI AITIOKOI KOl QVOOUOUEVOI PNXAVIOTIKOI, JME TOUG OUO
TeAeuTaioug va Bewpolvtal atd TTOANOUG €peUvVNTEC WG uywnAou eTmITTEdOU OUAAOYIGHOI
(Darden, 2002). O1 unxavioTIKOi XNUIKOi CUAAOYIOHOI £XOUV GUYKEVTPWOEI TO EVOIAPEPOV TNG
AIBAKTIKAG NG Xnueiag, KaBwg MTTopoUv va  XenoigotroinBouv atmd  €peuvnTéG  Kal
eKTTAIOEUTIKOUG yIa TNV TTEPIYPAPr], €€Aynon Kai TTPORAEWNn TNG GUMTTEPIPOPAS TTOAAWV
XNUIKWY CUCTNPATWY, EVW N EVOWPATWOT TOUG OTIG £ENYNOEIS TWV JaBnTwyv atToTeAei oTdX0
NG XNMIKAG ekTTaideuong (Talanquer, 2018pB).

‘Exe1 BpeBei 6T 1o TTAQiaio eTTnpeddel Toug GUANOYIOUOUG Twv padnTwy (Kapon, 2017). Qg
TAQicla eUTTAOKAC Twv pabntwv ot dladikaacieg dlgpeUvnoNng, TA KOIVWVIKO-ETTIOTAMOVIKA
¢nTiuata (socio-scientific issues | SSI) avadeikviouv TTOAUTTAOKA KOIVWVIKA BIAAUUATO
OXETIKA Pe TIG Puoikég EmoTAueg kal Tnv Texvoloyia 1mou TrepIAauBavouv SIaQOPETIKEG Kal
QVTIKPOUOWEVEG OTITIKEG. O1 paBbnTég KATd TNV evaoxoAncr Toug ue Tétola {nTriuaTta divouv
OPKETH TTPOCOXN O OIKOVOUIKEG, NOIKES, TTePIBAANOVTIKEG K.&. TTapauéTpoug (Ratcliffe &
Grace, 2003), evw, Tautoxpova, Pacifovial oxedOv ATTOKAEIOTIKA O€ OuvVAIoONUATIKA,
EVOTIKTWON Kal 0pBOAOYIOTIKA KPITAPIA, QVEEAPTNTA ATTO TIG YVWOEIG TOUG OXETIKA PE TO BEPa
(Sevian & Talanquer, 2014).

O okotmdg TNg TTapolodag epyaciag eivalr n ouvoyn £€peuvag TG OPAdOG pag yia Tnv
€MidpaON TOU €idOUG TWV EPWTACEWYV (APEDT EPWTNON I EUPECT EPWTNON) KAI TNG KOIVWVIKO-
EMOTNUOVIKNG TTAQICIWONG OTNV  TTOAUTTAOKOTNTA TWV  XNMIKWY OCUAAOYIOUWY PaBNTWV
Nukeiou-

H épeuva 1Tou cuvowiloue gival TTOIOTIKA, TTPayHaTOTToIONKE To 2019 Kal cupueTeixav 25
paBnTég B’ Aukeiou evog TTpoTUTTou OoxoAgiou. To epyaAeio TnG Epeuvag TrepieAGUBave TIG €ENG
EPWTNOEIG TTOU aTTaITOUCAV YPATITEG EENYAOEIS OXETIKA UE TO QAIVOPEVO TOU BepUOKNTTiOU:
(a1) pn TAaiciwpPévn Gueon epwtnon, (02) Pn TTAaIcIwPévn €uueon epwTtnon, (B)
TTAQICIWUEVN €PWTNON ATTO TO KOIVWVIKO-ETTIOTNHUOVIKO CATNUA TWV EVAAAOKTIKWY KAUGIHMWV
OTNV QVTIMETWTTION TNG KAIMOTIKAG aAAayris. H avdAuon dedopévwyv TTpayuatotToifdnke We
Bdaon duUo TAaicla avdAuong TTou oTnpi¢ovTal OTnN QIAOCOQIKA OTITIKA TOU MNXAVIOTIKOU
ouAAoyiopoU TTou avaeépbnke TTaparmavw (Moreira et al. 2019, Russ et al. 2008). Oi
EPWTNOEIG KAl EVOEIKTIKA TTaPAdEiYUATA ATTAVTACEWY TWV CUUPUETEXOVTWV (aivovTal OTOV
Mivaka 1.

Mivakag 1. EpwToEIg Kal EVOEIKTIKA TTApadEiyUoTa ATTavIACEWV.

Epwrnoeig lMapadsiyuara aravrinoswv
Mn MAaiciwpévn Apeon EpwTtnon H uwnAnf ouykévipwon CO, oTnv oTpatdéoeaipa
>xediaoe pia avammapdoTaon Tou gMTTOBICEI TOOO TNV NAIGKA aKTIVOBOAIa va
@aivouévou Tou BeppoknTriou. EERynoe  avravakAdral TTARpwg, 600 Kal TNV akTIVOBoAia
TO O0X£016 OOU. atrd Tn 'n va n d1aTTEPATEl, ME ATTOTEAEO A VO

eykAwBiovTal oTnv atuéo@aipa Kal va augdveral
n BepuoKpaaia Tou TTAQVATN TTEPICOOTEPO ATTO TO
emMOuUNTO (ATAGS QITIaKOS TUAAOYIOUOG).




Mn NMAaiciwpévn ‘Eppeon Epwtnon
O1 emoTAPOVEG e Bdaon Ta dedopéva
Tou SlaypauuaTog uttooTnpiouv OTI

augavetal n yéon Bepuokpaacia Tng 'ng.

Awoe Tn dIKr oou £€1Rynon YIA TO TTWG
ouuBaivel auTo.

MapaTtnpouue 611 n Bepuokpacia peTaBaAAeTal
avaAoyikd pe 1o diogeidlo Tou avepaka TTou
Bpioketal otnVv aTudéoQaipa. ‘ETol, 600
MEPICOOTEPO DIOEEIDIO EKTTEUTTETAI ATTO PNXAVES
EOWTEPIKNG KAUONG, EPYOCTACIA K.ATT. TOOO
QUEAveTal N BEPUOKPATIA (OUCXETIOTIKOS
gUAAoyioude).

MAaiciwpévn Epwtnon

Me 1n BorBeia 60wV OKEPTNKEG YIa VO
OTTAVTHOEIG OTIG TTPONYOUMEVEG
EPWTNOEIC aAAAG Kal pE Bdon 6,11 dN
YVWPICEIG, YPAWE £Va PIKPO KEINEVO OTO
oTT0io Ba £¢nyeig av kai yiati N EUAcia
gival éva KaAO eVOAAOKTIKO KAUOIWO TOU

Me Tnv Kaoon (Twyv dEvTpwv) TTapdyovTal
onPavTikéG TTOoOTNTEG CO2, PE ATTOTEAECUA VO
QugAveTal N CUYKEVTPWOH TOU OTNV aTHOCQAIPA.
EKTOG auTtwyv, evTEiveTal TO QAIVOUEVO TOU
BeppoknTTiou, TTOU €XEI WG CUVETTEIQ TNV AUgNoN
NG Péong BepPOKPATIOG. .. (TTEQIYPAPIKOC
oUAAoyioudc).

TTETPEAQioU.

Me Bdon Tnv avdAuon auTr}, CUMUTTEPAiIVOUME OTI TO €id0G TNG SIATUTTWONG TWV EPWTHCEWYV
(dpeon epwTnON, £UPECN £pWTNON) €TTNPEACEI TNV TTOAUTTAOKOTNTA VOGS CUAAOYIOHOU: OTaV N
egnynon evog @aivopévou CnTABNKE AUESA, 0 CUAAOYIOHAOG TWV HOBNTWVY XOPAKTNEIOTNKE TTIO
TTOAUTTAOKOG. AvTiBeTa, TO €TiTTed0 TWvV CUAAOYICUWY ATAV XAPNnAOTEPO 6Tav N €¢Aynon
{NTABNKE £uueTa.

EmmAéov, o XnUIKOGG OUANoyIopdg Twv paBnTwyv TeplopifeTal 6Tav N €pWTNON
TTAQICIWVETAI ATTO £€vVa KOIVWVIKO-ETTIOTNHOVIKO CATnUa. Pdavnke, dnAadr, OTI TO KOIVWVIKO-
ETMOTNMOVIKO TTACICIO KATEUBUVE T OKEWN TwV HABNTWY 0€ GAAa €idn cuAAoyIoHWY TTOU OEV
gival emoTnuovika (Ratcliffe & Grace, 2003). Autd ¢ onuaivel TTwg ol padnTég dev gixav TNV
QTTAITOUMEVN YVWOTN, KABWG yia Ta idIa QaIvVOUEVA OTIG WN TTACICIWPEVEG EPWTHOEIG Eixav
xpnoipotroifoel uynAdTepou eTTITTEDOU oUAAoyIoUOUG. MiBavwg de Bewpnoav aTTapaiTnTo Vo
TOUuG oupTrEPIAGBOUV OTnV aTmdvTnon Toug Otav n epwtnon Atav mAaiciwuévn (McNeill &
Krajcik, 2008).

Ta cupTTEpACHATA AQUTA £XOUV IBIAITEPN CNUOCIa yIa TNV EKTTAIOEUTIKA TTPAKTIKA, KABWG
avadelkvUETal N onuacia TG €mMAOYNAG TNG KATAAANANG €pwWTNONG Kal Tou TTAaiciou TTou Ba
TTAPAKIVIIOOUV TOUG JaBnTéG va GUAAOYIOTOUV pnxavioTIKa (Becker et al., 2016).
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