MAEOVEKTAMATA KOI MEIOVEKTAMATO TNG TEXVIKAG TG HABNONG HECW
«okaAwaidg - Scaffolding learning». MeAéTn TepimTwong o paBNTEG
deutepoBaBuIag eKTTAIdEUONG OTNV EVOTNTA OZEWYV - BACEWV

Moapia BAdoon', Fewpylog Kopakdkng?

"Xnuikég, Amégoirog NMME AIXnNET, 2uuBoudog Exmaideuang Puoikwyv Emarnuav A” Abnvag, AAE A” Abrvag
2Xnuikoc, TexvoAoyog Mpagikwv Texvwv, NMME AIXnNET, EAIM Mavemornuiou AuTiKf¢ ATTIKAC.

To Scaffolding (okaAwo1d) gival pia TexVIKA S1000KAAIAG TTOU ETTITPETTEI OTOV EKTTAIOEUTIKO VO XTIOEI
Mia yE@upa TTOU OUVOEEI TIC TPEXOUCEC YVWOEIS TWV YABNTWYV WE TIC TTANPOQYOPIES TTOU TTPOKEITAI
va d16axBouv (Kinraide & Denison, 2003; Van de Pol et al., 2010). H okaAwao1d eAaxioToTToIEl TO
BaBud amobdppuvong TTOU PTTOPEI va VIWOEI €VOg PaBNnTAG KOl TTOU UTTOPEI va TOV KAVEl va
oTapaTtnoel va JeAeTd Kai va diepeuvd (Van de Pol et al., 2015). MeyaAuTepn atToTEAEOUATIKOTNTA
EXEI N TEXVIKN QUTHA, OTAV XPNOIUOTIOIEITAI G€ GUVOUACHO UE TNV TEXVIKI TNG EQYATIOg TWV HaBNTWV
o€ ouadeg kal 6tav N dIdaoKaAia UuTTooTNPICETAI ATTO ETTOTTITIKO UAIKO Kal a1Td KATAAANAQ dounuévo
QUANO epyaaiag (Van de Pol et al., 2014; Volet et al., 2017). O pdAog Tou eKTTAIDEUTIKOU €gival
KaBodnynTIKOG JE TO VA TTAPEXEI OTOUG HOBNTEC KABE opAdac dIapopPETIKEC 0dnyieC avaloya Pe TO
«OKOAOTTATI» GTO OTTOI0 BpioKovTal KABE XPOVIKN GTIYMN Kal va Toug BonBnoel va ¢Tacouv aTo
emmopevo etmitredo (Romero & Fernando, 2004).

H TeXVIKA auTh €QOpUOOTNKE O CUYKEKPIPEVN DIBACKOAIQ TG EvOTNTAC TWV OLEWV KOl BATEWV.
MpayuatommoinOnke €pyaoTnpiakr] AOKNOMN, N OTIoid ATTOOKOTIOUOE OTO va OIATTICTWOOUV Ol
MaBnTéG TToIa aTrd Ta 16VTA TwV OEEWV Kal Twv PACEwvV avTioTolxa €ival utrelBuva yia TIg
I010TNTEC  TOUG, CeKIVWVTAG aTTO  UOKPOOKOTTIKEG  Trapatnprioelc. Ta  dioAUuaTta  TTou
Xpnoiuotroiénkav Atav 1o udpoxAwpikd oEu kal To udpoteidio Tou vaTpiou. O1 pabntég yvwpilouv
amdé TN Bewpia Tou Arrhenius 6T O0Tav TO 10XUPO USPOXAWPIKO OfU SlaAUEeTal OTO vEPOD
oxnuaTiel 1I6vTa udpoydvou Kal XAwpiou, evw Katd Tn OIdAuon Tou udpoteldiou Tou vartpiou
oT0 vePO oxnuatifovtal 16via  udpofuAiou kal vartpiou. ‘Exouv etriong d1daxBei oT TO
OloAUpaTa Twy oféwv Kal Twv Bdoewv oAAdGlouv TO Ypwua Twv OeikTwy. Me Bdon TIg
TTPONYOUUEVEG YVWOEIS TOUG KOBWG Kal Pe TNV KATAAANAN kaBodriynon ueE TNV TEXVIKA TNG
KOKOAWOIAGY», Ol HaBnTEG dIaTmioTwoav PECW MPIAG NAEKTPIKAG diaTagng (ZxAua 1) 611 Ta 1IdvTa
TTou €ival utteUBuva yia Tov 6fivo Kal PBaAcIkOd XapoKTipa Twv OloAUPATWY Egival avtioToixa
Ta Kamévra udpoydvou, TTou KiviBnkav aTov apvnTikd TTOAO Kal Ta avidvia udpofuAiou, TTOU
KiviiBnkav oTtov BeTIKO TTOA0. H e@apuoyn €yive o€ 78 pabntég " Mupvacoiou kai 26 padntég A
AUKeiou. TNV TTapouca epyaoia TTOPOUCIAZOVTal TA TTAEOVEKTUATA KOl HEIOVEKTAMOTA TNG
TEXVIKAG AUTAG KABWG Kal atroTEAEOUATA ATTO TNV EQAPMOYH TNG.

‘Eva a1mé Ta JEIOVEKTAUATA TIOU TTAPOUCIAEl N TEXVIKN TNG OKOAWOIAS €ival OTI atraiTeital
TTEPICOOTEPOG XPOVOG yia TNV UAOTToINCH TNG péoa otnv TAgn kKabwg kABe opdda XpeiadeTal
OlapopeTIk kaBodriynon. ETriong, xpeidletar ol ekTTaIdEUTIKOI va KATaBAAouv peyaAUTEPN
TTPOCTIGBEIO KAl KOTTO yIa TNV TTPOETOINaCia piag TéTolou TUTTOU S1daokaliag. MapdAha autd, n
epapuoyn otnv Taén £€0<1Ee OTI PTTOPEl va TTPoo@épel TTOAAG oTn pabnoiakn diadikacia. Mepikd
atrd Ta TTAEOVEKTAMATA TNG TEXVIKAG €ival N PHEYAAN €UTTAOKN OAWV TwV aBNTWV, N BEATIWHPEVN
aioBnon auToTTETTOIBNONG KOl QUTOVOMIAG TwV PadnTwy, n evioxuon Tng KPITIKAG OKEWNG KAl TNG
IKavoTnTag €TTiAuong TTPORANMATWY, N KAAAIEpPyEIa BECIOTATWY OUVEPYAOIOG Kal ETTIKOIVWVIOG.
Emiong o1 padbntéc puolvTal OTOV ETTIOTNPOVIKO TPOTTO OKEWNG KAl 0TV KaAAIEpyeia
METAYVWOTIKWY OeCIOTATWY, KaBWG n emmiAuon &vog TTPORAAUATOC ATTQITEl TNV E€QAPHOYN
KaBopPIoPEVWY Kal AOYIKWY BNUATWY. ATIWTEPOG OKOTTOG €ival va avatrTUuEouv ol JaBnTég BETIKN
oTdon yia 1o hadnua NG Xnueiag kai yia 1ig Puaoikég ETOTAPES YeVIKOTEPQ.



ZxAua 1. Aidraén yia 1n diatrioTwaon Tou €idoug TwV 1IGVTWYV TTOU €ival UTTEUBUVA YIa TIG 1I810TNTEG
TWV 0&EWV Kal BACEWV.
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